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Personal, Social, Health and Relationship Education (PSHRE) 
Policy


Intent

At Primet Primary, we believe PSHRE education enables children to become more independent, responsible and healthier individuals.  The curriculum at Primet Primary school ensures that all learners leave school as resilient and confident individuals, who lead healthy and happy lives. Our core values of kindness, respect and trust influence the actions and decisions made by the entire school community.  
Through an enriched and bespoke curriculum that utilises the local and wider community, pupils will be ambitious with high aspirations for themselves and others. To appreciate and celebrate the school’s diverse community, demonstrating spiritual, moral and cultural awareness and understanding. Our long-term aim is to equip pupils to be active enquirers, who possess the creativity and ability to think critically to solve problems and make connections in an ever-changing world.  

Using PSHRE as a tool to become emotionally intelligent individuals, understand their own and others’ needs, this will equip them to take responsibilities and lead at a local, national and global level.
This Policy has been produced in response to the Department for Education’s statutory guidance on Relationships Education, RSE and Health education February 2020. 

We strive to promote a positive and safe whole school ethos where children feel safe and secure and are thus able to develop as an individual who can make the right choices within and out of school. 

Personal, Social, Health and Relationship Education is central to the educational entitlement of all children at Primet Primary School and, as a cross curricular dimension, permeates all aspects of life in school. It is encompassed within the teaching of several subjects, notably Science, RE, PE and a number of the cross- curricular themes. It is an integral part of the whole curriculum, and is also seen as a separate subject.


Aims and Objectives

· Ensure that children know how to be physically, emotionally and mentally safe.
· To enable our pupils to learn to take responsibility for their health and behaviour.
· To nurture our pupils emotional development enabling them to become more resilient.
· To develop pupils skills of communication, decision-making,   problem solving and reflection and to use these skills effectively.
· To enable pupils to explore their roles as citizens and their responsibilities towards their school and wider community.
· To develop a classroom climate that encourages all children to share their thoughts and feelings, listen attentively to others and begin to question.
· To provide opportunities for collaborative work which will help to develop the children's respect and value of themselves and others.
· To provide opportunities for development outside the classroom situation through          responsibilities, extra-curricular activities, meeting visitors in school and visits out of school.
· To raise aspirations allowing children to aspire to success.
· To raise awareness of British Values and how these can be embedded in daily school life; from raising awareness of other faiths and cultures to implementing democratic measures.

IMPLEMENTATION
Teaching and Learning

At Primet, we recognise the need for a planned whole school approach to the teaching of PSHRE which is addressed through a combination of timetabled discrete teaching time (including circle time activities) of approximately 30 minutes per week for PSHRE or cross curricular, through school activities and events; subjects such as Science, History, Geography and R.E. 

PSHRE sessions are delivered in school to meet the specific needs of our children. In both key stages, PSHRE is taught through a cross curricular approach, discrete sessions and circle time activities.   Themes are outlined on the curriculum overviews for each year group. As a school it has been decided to stay to the statutory guidance please see appendix overview on the school website.

Approach

PSHRE has the potential to be sensitive for pupils. PSHRE teachers therefore approach all lessons with the assumption that at least one pupil could have direct experience of the topic being discussed, or find it sensitive for another reason and plan their language use, resources and activities accordingly. This starts with a group agreement with the children where the children are taught how to answer and deal with sensitive subjects. We provide opportunities for personal, social and emotional development through a variety of strategies which seek to use the key skills in a creative way, enriching and exciting children so that they are fully involved in their learning. The strategies include:

· Through general routine, both in and out of the classroom and the way in which individuals relate to one another.  
· Individual, group and collaborative work building on communication skills and enhancing the use of language through discussion and role play.
· Problem solving activities to enable children to develop skills and strategies to solve the problems they will face in life.
· Reflection and positive self-assessment of what they have learnt so that they can identify ways to improve.
· Use of a variety of audio-visual aids when presenting material to allow access for different learners.
· A range of different experiences to widen children’s understanding through visits, trips and outside visitors and extra curriculum activities.

IMPACT
Assessment 
Assessment is as central to effective teaching and learning in PSHE as sssessment refers to gauging what has been learnt and what still needs to be learnt. 

Learning in PSHE education is assessed for several reasons:

• It is important for pupils to have opportunities to reflect on their learning, especially when that learning relates directly to the individual’s identity – their personal
qualities, attitudes, skills, attributes, achievements and influences.
• It is important for teachers to feel confident that learning has taken place, to be able to demonstrate progress, and to identify future learning needs.
• Assessment increases pupils’ motivation and improves learning, as their increased awareness of their own progress and development illustrates the value of their
learning.
• It allows the leadership team, parents, governors and school inspectors to see the impact PSHE education is having for pupils and for whole-school outcomes, such
as Ofsted and ISI judgements on personal development, safeguarding, SMSC development and the promotion of fundamental British values. Without assessing
PSHE education all you can do is describe provision; you cannot show its impact.
• The Department for Education (DfE) states in the statutory guidance for Relationships, Sex and Health education that “schools should have the same high expectations of the quality of pupils’ work in these subjects as for other curriculum areas”.

A model for assessment:
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Learning will be assessed through a theme using a variety of methods which indicate children’s understanding within a particular theme. Evidence of this will be recorded and monitored by the PSHRE teacher and subject leader. Learning objectives are taken from the PSHE Association guidance.

Extra -Curricular Provision
· Lunch time and after school clubs.
· Healthy options at lunchtime and fruit available at break times
· Enrichment outings/trips day and residential
· Fund raising activities for charitable purposes e.g. Harvest Festival, disaster relief
· Links to School Nurse through visits/surgeries
· Assemblies which reflect cultural diversity and encourage British Values
· Visitors related to different aspects of PSHRE
· Learner voice and democracy  through the School Council 
· Responsibilities such as Team Leaders/Captains
· School performances music and drama 

These could be evidenced through pictures in class floor books or on seesaw

The role of the Subject Leader

The subject leader will be responsible for the co-ordination of all matters relating to PSHRE and will be the person who liaises with outside agencies as well as overseeing provision within school. 

Resources

Resources and curriculum guidance will be available to staff on the PSHE Association website which is an invaluable resource. A bank of physical resources is also available in the PSHRE resource area in the sunshine room. Other suitable resources and assessment activities are stored in the PSHRE folder on the shared drive.  

Pupil involvement


All pupils are expected to contribute to the smooth running of the class and school by undertaking tasks and ensuring they carry out their responsibilities. E.g.

· The school council members are involved in many aspects of decision making and this gives them a sense of ownership from year 2.

There is a needs analysis co-ordinated by the subject leader and SLT to highlight anything that maybe relevant to teach in our curriculum. This ensures that the PSHRE taught at Primet is pertinent to the children who attend the school.

Parental involvement and community links

Our provision in this area is wrap-around. Where services cannot be provided on site school is able to signpost parents and the community to places in order to receive the help they need. We regularly consult with outside agencies and provide opportunities for parents to meet with the school nurse and Parental Officer.  School has good relationships with outside agencies such as the police, road safety and fire service who provide safety talks.

It is the policy of Primet Primary School to provide opportunities for parents, the community and outside agencies to contribute to the personal and social development of its children through their active involvement in the life and philosophy of the school. This gives the pupils opportunity to engage in discussion with adults from local services, the elderly in the community and commerce. Primet Primary School provides opportunities for pupils to help in the local community. These activities are preparing pupils for an active and responsible adulthood.

EQUALITY AND DIVERSITY 
Religion and belief, including teaching in schools with a religious character 

At Primet, we foster a good understanding of pupils’ faith backgrounds and positive relationships between the school and local faith communities help to create a constructive context for the teaching of these subjects. 
When teaching these subjects, the religious background of all pupils are taken into account when planning teaching, so that the topics that are included in the core content in this guidance are appropriately handled. Primet Primary ensure they comply with the relevant provisions of the Equality Act 2010, under which religion or belief are amongst the protected characteristics. 
 
PSHRE teachings at Primet reflect the law (including the Equality Act 2010) as it applies to relationships, so that young people clearly understand what the law allows and does not allow, and the wider legal implications of decisions they may make.

Pupils with special educational needs and disabilities (SEND) 

We feel it is paramount at Primet Primary School that Relationships Education, RSE and Health Education is accessible for all pupils. High quality teaching that is differentiated and personalised will be the starting point to ensure accessibility. Primet are mindful of the preparing for adulthood outcomes, practice, when teaching these subjects to those with SEND. 

Schools should be aware that some pupils are more vulnerable to exploitation, bullying and other issues due to the nature of their SEND. can also be particularly important subjects for some pupils; for example those with Social, Emotional and Mental Health needs or learning disabilities. Such factors have been taken into consideration when designing and teaching these subjects. 

Lesbian, Gay, Bisexual and Transgender (LGBT) 

In teaching, Primet always ensure that the needs of all pupils are appropriately met, and that all pupils understand the importance of equality and respect. We comply with the relevant provisions of the Equality Act 2010, under which sexual orientation and gender reassignment are amongst the protected characteristics. 

PHSRE at Primet will ensure that all of the teaching is sensitive, appropriate in approach and content. At the point at which Primet consider it appropriate to teach pupils about LGBT, this content is fully integrated into the programmes of study for this area of the curriculum rather than delivered as a standalone unit or lesson. We expect all pupils to have been taught LGBT content at a timely point as part of this area of the curriculum.


Right to be excused from sex education (commonly referred to as the right to withdraw) 

Parents have the right to request that their child be withdrawn from some or all of sex education delivered. Please check appendix overview on the website for more details.

Before granting any such request the head teacher will discuss the request with parents and, as appropriate, with the child to ensure that their wishes are understood and to clarify the nature and purpose of the curriculum. 

Good practice is to include the head teacher and subject leader, discussing with parents the benefits of receiving this important education and any detrimental effects that withdrawal might have on the child. 
 
 If a pupil is excused from sex education, it is the school’s responsibility to ensure that the pupil receives appropriate, purposeful education during the period of withdrawal. There is no right to withdraw from Relationships Education or Health Education.

By the end of primary school

Families and people who care for me:
 
• that families are important for children growing up because they can give love, security and stability. 

• the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for children and other family members, the importance of spending time together and sharing each other’s lives. 

• that others’ families, either in school or in the wider world, sometimes look different from their family, but that they should respect those differences and know that other children’s families are also characterised by love and care. that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for children’s security as they grow up. 

• that marriage13 represents a formal and legally recognised commitment of two people to each other which is intended to be lifelong. 

• how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed.

Caring friendships

• how important friendships are in making us feel happy and secure, and how people choose and make friends. 

• the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and support with problems and difficulties. 

• that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded. 

• that most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even strengthened, and that resorting to violence is never right. 

• how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable, managing conflict, how to manage these situations and how to seek help or advice from others, if needed.

Respectful relationships

• the importance of respecting others, even when they are very different from them (for example, physically, in character, personality or backgrounds), or make different choices or have different preferences or beliefs. 

• practical steps they can take in a range of different contexts to improve or support respectful relationships. 

• the conventions of courtesy and manners.
 
• the importance of self-respect and how this links to their own happiness. 

• that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect to others, including those in positions of authority.

• about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help. 

• what a stereotype is, and how stereotypes can be unfair, negative or destructive. 

• the importance of permission-seeking and giving in relationships with friends, peers and adults.

Online relationships

• that people sometimes behave differently online, including by pretending to be someone they are not. 

• that the same principles apply to online relationships as to face-toface relationships, including the importance of respect for others online including when we are anonymous. 

• the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them. 

• how to critically consider their online friendships and sources of information including awareness of the risks associated with people they have never met. 

• how information and data is shared and used online.

Being safe

• what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context). 

• about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep secrets if they relate to being safe. 

• that each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe physical, and other, contact. 

• how to respond safely and appropriately to adults they may encounter (in all contexts, including online) whom they do not know. 

• how to recognise and report feelings of being unsafe or feeling bad about any adult. 

• how to ask for advice or help for themselves or others, and to keep trying until they are heard, 

• how to report concerns or abuse, and the vocabulary and confidence needed to do so. 

• where to get advice e.g. family, school and/or other sources.

Mental wellbeing

• that mental wellbeing is a normal part of daily life, in the same way as physical health. 

• that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all humans experience in relation to different experiences and situations. 

• how to recognise and talk about their emotions, including having a varied vocabulary of words to use when talking about their own and others’ feelings. 

• how to judge whether what they are feeling and how they are behaving is appropriate and proportionate. 

• the benefits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental wellbeing and happiness. 

• simple self-care techniques, including the importance of rest, time spent with friends and family and the benefits of hobbies and interests. 

• isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek support. 

• that bullying (including cyberbullying) has a negative and often lasting impact on mental wellbeing. 

• where and how to seek support (including recognising the triggers for seeking support), including whom in school they should speak to if they are worried about their own or someone else’s mental wellbeing or ability to control their emotions (including issues arising online). 

• it is common for people to experience mental ill health. For many people who do, the problems can be resolved if the right support is made available, especially if accessed early enough. Internet safety and harms Pupils should know 

• that for most people the internet is an integral part of life and has many benefits. 

• about the benefits of rationing time spent online, the risks of excessive time spent on electronic devices and the impact of positive and negative content online on their own and others’ mental and physical wellbeing. 

• how to consider the effect of their online actions on others and know how to recognise and display respectful behaviour online and the importance of keeping personal information private. 

• why social media, some computer games and online gaming, for example, are age restricted. 

• that the internet can also be a negative place where online abuse, trolling, bullying and harassment can take place, which can have a negative impact on mental health. 
• how to be a discerning consumer of information online including understanding that information, including that from search engines, is ranked, selected and targeted. 

• where and how to report concerns and get support with issues online. 

Physical health and fitness

• the characteristics and mental and physical benefits of an active lifestyle. 

• the importance of building regular exercise into daily and weekly routines and how to achieve this; for example walking or cycling to school, a daily active mile or other forms of regular, vigorous exercise. 

• the risks associated with an inactive lifestyle (including obesity). 

• how and when to seek support including which adults to speak to in school if they are worried about their health. Healthy eating Pupils should know 

• what constitutes a healthy diet (including understanding calories and other nutritional content). 

• the principles of planning and preparing a range of healthy meals. 

• the characteristics of a poor diet and risks associated with unhealthy eating (including, for example, obesity and tooth decay) and other behaviours (e.g. the impact of alcohol on diet or health). 

Drugs, alcohol and tobacco

• the facts about legal and illegal harmful substances and associated risks, including smoking, alcohol use and drug-taking. 

Health and prevention Pupils should know 

• how to recognise early signs of physical illness, such as weight loss, or unexplained changes to the body. 

• about safe and unsafe exposure to the sun, and how to reduce the risk of sun damage, including skin cancer. 

• the importance of sufficient good quality sleep for good health and that a lack of sleep can affect weight, mood and ability to learn. 

• about dental health and the benefits of good oral hygiene and dental flossing, including regular check-ups at the dentist. 

• about personal hygiene and germs including bacteria, viruses, how they are spread and treated, and the importance of handwashing. 

• the facts and science relating to immunisation and vaccination 

Basic first aid 

• how to make a clear and efficient call to emergency services if necessary. 

• concepts of basic first-aid, for example dealing with common injuries, including head injuries.

Changing adolescent body 

• key facts about puberty and the changing adolescent body, particularly from age 9 through to age 11, including physical and emotional changes. 

• about menstrual wellbeing including the key facts about the menstrual cycle.

Transition to High School 

Primet Primary School fosters close liaisons with local High Schools to ensure a smooth transition for pupils into secondary education. 

Welfare and Pastoral

Fortnightly housekeeping meetings are held with all the teaching staff on a need to know basis.

Child Protection- refer to policy

Consultation and Review


This policy will be reviewed by the subject leader annually and up-dated in accordance with the School Improvement Plan which is shared with governors for approval.

(Appendix: National documentation e.g. PSHE Association Programme of Study and Programme Builder, Assessment Guide, DfE Guidance, Keeping Children Safe in Education

Recently reviewed 16th November 2022
[bookmark: _GoBack]Next review date 22nd September 2023
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1. Baseline assessment

Carry out a baseline assessment
before starting a new ‘piece of
Iearning’ (which might be a single
lesson or series of lessons
constituting  ‘module’ or ‘topic’).

2. Assessment for Learning (AfL)

Build AfLinto the lesson(s) to gauge understanding, adapt.
teaching, promote and maximise learning.

Strategies might include building on the bassline
assessment, structured questioning, mini-plenaries.
between activities, feedback and feed forwords.

3. Assessment of Learning (AoL]

At the end of the ‘piece of leaming’,
‘measure progress from the storting point.
(Aot Use this to evidence progress and
inform future teaching.
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