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Marking and Feedback Policy

We believe feedback and marking should provide constructive feedback to every child, focusing on success and improvement needs against learning objectives; enabling children to become reflective learners and helping them to close the gap between current and desired practice.

Principles
Marking and feedback should
· Be manageable for teachers
· Relate to learning objectives and success criteria. However, spelling, grammar and presentation should also be commented on, as appropriate, according to the pupils' age related expectations
· Involve all adults working with children in the classroom – adults other than the class teacher need to initial, colour code or stamp their marking
· Give children opportunities to be aware of and reflect on their learning needs
· Give recognition and appropriate praise for achievement
· Give clear strategies for improvement
· Allow specific time for children to read, reflect and respond to marking
· When possible involve children in the same process (whether oral or written) 
· Respond to individual learning needs, marking face to face with some and at a distance with others
· Inform future planning and individual target setting
· Be accessible to children
· Use consistent codes throughout the school
· Ultimately be seen by children as positive in improving their learning
· Encourage and teach children to self-mark wherever possible.
· Distinguish between careless mistakes and errors resulting from misunderstanding

Strategies

Summative feedback/marking
This usually consists of ticks or a mark signifying incorrect work and is associated with closed tasks or exercises. Where ever possible children should self-mark or the work should be marked as a class or in groups.

Formative feedback/marking
With oral feedback, in the course of a lesson, teachers comments to children should focus on issues about the learning objective and secondly on other features. When verbal feedback is given the work should be marked with VF.

Quality marking
Not all pieces of work can be ‘quality marked’. Teachers need to decide whether work will simply be acknowledged or given detailed attention.
Where ever the task is open or narrative, feedback should focus first and foremost on the learning objective of the task. The emphasis in marking should be on both success against the learning objective and improvement needs against the learning objective. Focused comment should help the child in ‘closing the gap’ between what they have achieved and what they could have achieved. For an extended piece of writing, codes can save time and make the feedback more accessible to the child  – highlight 2 or 3 things which are best against the learning objective but importantly include a next step or ‘closing the gap’ comment. Where codes are inappropriate, success and improvement should be pointed out verbally or in written form. 

Closing The Gap Prompts:

· Reminder prompt – the simplest form of prompt and refers back to the learning objective/success criteria
· Scaffold prompt – provides further support. This may take the form of a question or a short cloze procedure
· Example prompt – this is the most detailed support and gives children examples from which to choose

Secretarial features
Spelling, punctuation, grammar etc should not be asked for in every piece of narrative writing, because children cannot effectively focus on too many things in one space of time. When work is finished ask children to check for things they know are wrong in their work when they read it through. They should not be told to correct all spellings or they are likely to write further misspellings or waste time looking words up.
Only give children feedback about those things that relate to Learning Objectives or individual targets. This will mean that some aspects of writing are unmarked but over time will be marked.

Peer Assessment
Can be class/group or pairs
Before ends of lessons, children should sometimes be asked to mark narrative work in pairs. The following points are important:
· Peer assessment should not be introduced until Key Stage 2, unless teachers feel younger children are ready for this.
· Children need to be trained to do this, through modelling with the whole class, watching the peer assessment in action.
· Encourage a dialogue between the children rather than taking turns to be the ‘teacher’: they should discuss each others work together (eg I think this bit really shows how the character feels, what do you think?)


Organisation
· Where possible children should be encouraged to self mark.
· Children need to have some feedback about their work, but flexibility is important, depending on the nature of the task and the time available.
· Distance marking should be accessible to children and manageable for teachers. Use codes against learning objectives where ever possible. (use of class poster or smile/line/squiggle fans)
· When work has been distance marked, time should be given for children to read and then make one focused improvement based on the improvement suggestion if appropriate. In order for the marking to be formative, the information must be used and acted on by the children.


Good Practice
When distance marking, post-it notes can be employed as a useful tool for:
· Corrections
· Bringing child’s attention to either good content etc or improvements required
· Extension work or challenge/next steps.
These give them the opportunity for reflection and improvement. 

Responding to marking 
· Pupils should be given time at the beginning of lessons to respond to marking . 
· When pupils are given an improvement comment, they should respond in purple pen so that their response is clear. 
· Staff will look at the children’s response to ensure that it has been completed and understood.



Appendix A – marking codes 

Marking Codes – KS 1/SEN

VF – verbal feedback. There has been verbal dialogue about the work between the child and the teacher, adult to initial. A  word or short comment will be added to explain the focus of the dialogue so that improvement can be checked.

I – independent work completed by the child

S – support given

G – guided group work

Three examples of where the learning objective or success criteria has been evidenced correctly and targets achieved will be highlighted in pink

Areas identified for improvement will be highlighted in green

Teachers' written feedback is given in pink for successes and green for improvements.

TAs' written feedback is given in blue

Stamps, stickers and smiley faces to be used to encourage, acknowledge good work and learning objectives achieved.


Marking Codes – KS 2


VF – Verbal Feedback. There has been verbal dialogue about the work between the child and the teacher, adult to initial. A word or short comment will be added to explain the focus of the dialogue so that improvement can be checked.

I – independent work completed by the child

S – support given

G – guided group work

Teacher marks successes with 

Three examples of where the learning objective or success criteria has been evidenced correctly and targets achieved will be highlighted in pink

Areas identified for improvement will be highlighted in green

Teachers' written feedback is given in pink for successes and green for improvements.

TAs' written feedback is given in blue

Anyone marking work other than the class teacher must initial the work they have marked.



Peer Marking

· Partners should be similar ability
· Agree rules: respect, listen… 
· Explain & model the process with the whole class
· Compare & contrast two pieces of work 
· Begin with a positive comment
· Comment against 1 or 2 specific Success Criteria
· Author adds notes and changes work
· Process could take place during the extended writing process 


Peer Marking Agreement

Our agreement on marking partnerships – We decided that there were some rules we all needed to keep.  When we become marking partners we all agree to:
· Respect our partner’s work because they have done their best and so their work should be valued
· Try to see how they have tackled the learning objective and only try to improve things that are to do with the learning objective
· Tell our partner the good things we see in their work.
· Listen to our partner’s advice because we are trying to help each other do better in our work
· Look for a way to help our partner achieve the learning objective better by giving them an improvement suggestion
· Try to make our suggestions positive and as clear as possible.
· Get our partner to talk about what they tried to achieve in their work.
· Be fair to our partner.  We will not talk about their work behind their backs because we wouldn’t like them to do it to us and it wouldn’t be fair.

(Excellence and Enjoyment: Learning and teaching in the primary years.  Planning and Assessment for learning p64)
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Appendix C: Closing the Gap Marking Prompts - Examples

	Reminder Prompts
	Scaffolded Prompts
	Example Prompts

	LO: To describe a character

You have begun to build a picture of your monster, but tell me more about what type of monster he is.



	
What kind of monster was he? Change 'bad' for a word which makes him sound scarier.
	
Instead of the word 'bad' you could use:
· Terrifying
· Ferocious
· Spine-chilling

	LO: To choose the operations needed to solve a problem

You've used addition to calculate the correct answer. Try using multiplication to calculate the repeated addition.


	
3 bags of sweets at 25p each. Instead of 
25+25+25=  
You could do 25x ? =
	
6 bricks at 10cm high. Instead of the repeated addition you could try multiplication
6x10=

	LO: to describe a setting

You have begun to use some description for your setting but where are all the wonderful 'wow' words you were using orally?


	
You wrote "The sun was shining". Can you tell me more about the effect of the sun shining or how it shone?
	
How did the sun shine? Could you use any of the following:
· The sun shone brightly
· The bright sun cast its glistening rays over the earth
· The sun's rays sparkled through the trees


	 LO: to use appropriate symbols in simple formulae

The = sign has been used correctly in these number sentences. Remember that < means 'less than' and > means 'greater than'

	
Is (10+5)-6 greater or less than (10- 5)+ 3?
	
(10+5) – 2  > (is greater than) (10 – 5) + 6
but
(10 +5) – 2 < (is less than) (10-5) + 9

Have another go at the ones I have highlighted.







	
Reminder Prompts
	Scaffolded Prompts
	Example Prompts
	Open Ended

	LO:  to explain the pattern for a sequence of numbers and work out the next few numbers in the list

Work out the pattern first:
+3
+3
+3



3,   6,   9,   12,   15  ____ 

	
Can you explain this pattern?

25,   22,   19,   16

What would be the next two numbers in the pattern?
	
4,  8,  12,  16,  

Circle the next number in this pattern:

18,  24,  14,  20  
Explain how you know that 20 would be the next number in this sequence.
	
Can you create your own sequence and explain the pattern?

Create your own sequence with 5 in the middle.
How many different ways can you do it?
5



	LO: to solve problems involving calculating a perimeter

To find the perimeter..... 
Remember: perimeter is a measure of the length or distance around a shape.




	
Find the length of each side5

2
2

5


Add all the sides together.
   2 + 5 + 2 + 5 = 14 
	5




What would the perimeter of this regular shape be...  Why?

20,  30,  40,  
	
If the perimeter of my rectangle is 24 cm, how many ways can you draw it?



	LO: to work out how long it takes to do something if I know the start and end times 

Remember there are 60 minutes in an hour not 100. 

Try question 3 again.


	
This time line calculates how long it is between 5:15 and 5:50.
5:15
5:20
5:50
5min
30min
35min





Can you work out how long between 6:10 and 6:55? 
	
Use a time line to work out how long is it between 10:40 and 11:15?


Is it:

1 hour 35 mins,   75 mins,   35 mins   

	
If a film cartoon lasts 25 minutes, can you write down 3 different times it could start and end?
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